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Introduction

This Inspection was carricd out under Scction 9 of the BEducation (Schoels) Act 1992, 18 purpose was Lo repor!
on:

¢ the educational standards aehieved in the schooi;

. the quality of education provided by the schoal;

. whether the financial resources available o the school are managed elficienily;
and

. the spiritual, moral, social and cultural development of pupils at the school.

The findings of the inspection will contribute to the annual report of Her Majesty's Chief Inspector of Schools
to the Secretary of State for Education.

Basic information about the schosl

1 Narne of school: Blackminster Middle
Type of school: Middle School (deemed secondary)
Status: County Maintained
Age range of pupils: L0 1o 13 years
Headreacher: Mr T Hodgkinsen
Addrass of schocls Station Road
Smith Littleton
Evestem

Wores  WR1L1STG
Telephone: 0386 R30311

A z
Name ard address ol

appropriate authorily: Governlog Body
[
Local authority area: Hereford and Wercester

Department for Education

School Number: G1R {4408
Registered lnspector: Mr R. D Westwood
Dates of inspection: 31 Getaber - 4 November 1994
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Intakeé of pupils and the aren served by the school

2 The schonl is situated inthe Vale ol Bvesham and ina ward with breadly average socio-econamic
indicators in relution to national statistics, Pupilsare draws manly {rom seven first schools, of varying
size, in the vale. The proportion of 8.6% of pupils eligible for free school meals can be compared with
the L.E.A, and nutional averages for middle schonls of 12.0% and 17.2% respectively. Roughly two
thirds of children are frem families fndigenous to the Vale of Bvesham who originally made their
livelinoods from the land. HMP Long Lartin is within the catchment area and approximately one
seventh of the schools’ pupils are from prison officers” families. The scheol has 11 pupils with
siatements of special educational need, 1(1 of whom spend ane hour per day in the school’s scparately
statfed vnit for children with specific learning difficuities, Standardised tests which pupils take on
jeining the school indicate that the miake covers the full and normal abllity range.

School data and indicators

3 Number of pupils in each year group
Boys Girls Total
Year 5
Yeur 6 &0 107
Year 7 60 17
Year 8 56 111
Total 176 325

Special educational needs

Number of pupils having statzments of
special educational needs:

Free schooi meals

Percentage of pupils eligible for free
school meals: .

-

Teachers and classes
Full-time equivalent teachers;
Pupi! o leacher fatio:
Contact ratic:

Average teaching group sive
inYears 6 - 8:

1t

16

21

B3 %

24 28




Teaching time per week

Hours } Minutes
Key Stage 2 25 23
Key Stage 3 25 20

Pupil attendance

Percentage attendance figures for cach yeur group for the Governers” Annual Report 10 parents and for the third
week of the term prior 1o the term of the inspection.

Year Annual Report Third week in the term prior to the term of the
1991-.92 inspeciion
Unauthorised Actusl Authorised Unauthorised
ansence uttendance absence ahsence

Year§

Years 93.20% 6.7% 0

Year7 9%0.55% 9.45% 0

Year 8 93:58% 6.42% G

overall 2247% 7.53% (L]

Number of exclusions in the last 12 months

Year Temporary indefinite Permunent Ethuie minority
2 groups
Boys Girls Boys Giris | Boys Girls Boys Giris
Year S LI i 2 0 LI 0 0
Year 6 6 & & 8 US| g B
Year 7 g 0 ¢ b g @ g 9
Year 8 L9 g 9 & 8 9 0 J

Total exclusions: |

L



Financigl information

Income (£)

Balance brought forward

Recurrent income; e.g. formula funding,
4nnuai maintenance grani. fees

Other grants, allocations or
special purpese granis

Other income managed by the school, including
lettings and funds raised

Total

Expenditure (£)

Teaching staff

Other staff
Educational resources:
Premises costs

Cther cosls

Total X

[ast Fuil Current
financial finoncial
year year
58723 = 68015
AB3629 304623
34503 7637
8903 3761
585758 584036
Last fui Budget
financiul allscation
year for curreat
year

425024 414673
22250 250410
27506 27417
26695 63736
16268 13430
517743 349316

* Ineiudos
£25000 deterred
for building

piogramme.
Expenditure per pupil: £156% £186%0
Expenditure per pupil on
educational resources: £ 83 £ 84
Revord of the evidence base of the iaspection
B The inspectien team corsisted of 14 inspectors who were in seitoel for the whatie or part of the wecek.

During the week, 137 lessons, 13 registration sesswons, 10 whole school and form assemblics, and a
range oF exiya-euriicylar actvites were inspected. All full tme reachers were secn teaching al least once
and most several times. Planned discussions waere peld with i3 membert of staff ded with 3 govemors,
mcluding the chait of L governing bodyv. Inspecions looked at the wrtten work of many pupits, All e

t



available written work of a representative sample ol & pupils from ¢ach year group was inspeeied.
Planned discussion wete held with these pupils and informal discussions with many more. A large
amount of documentation provided by the school was analysed both before and during the inspection.
"The Registered Inspector held a meeting sitended by over 20 parents twa weeks before the inspection.
The team considered about 130 responses from parents (o a questionnaire about theic opinions of the
school.

Main Findings

5.

6.

9,

Standards of achievement are generatly sound with strengihs in a aumber of curnculum areas, mest
notably science. Basic skills of literacy and information technology are weil developed; overall standards
of achievement in mathematics are unsatisiactory for many pupils, although work related to number and
measurement skills is gencraily accurate and at an appropriate level.

Taken overall the quality of education which the school provides is sound. The curriculum is broad and
balznced and in line with the requirements of the National Curriculum. Pupiis are enthusiastic learners
who respond well to teaching which is generally of sound quality. The quality of curricutum planning
varies and 1s 2 contributory factor to some underachievermnent in mathematics and physical education.
Policy in relation to asscssment is not implemented consistently.

The school’s resources have been carefuliy managed by the headteacher and governors through @ penicd
of falling rolls and budgetary contraction. Leadership by the headteacher in this respect has been strong.
Procedures for monitoring and évaiuation are at best informal, however, and the guality of provision
should be assessed more effectively on an internal basis. The need for monitoring should be recognised
at the planning stage.

The school gives high priority 1o, and is very effective in, promoting pupils’ social and mo ral
development. Pupils respect each other, and their teachers, and possess a good atlitude to school and
their work. Cultural development is enhanced particularly through a study of Chnstanity and other
major religions in religious education (RE) and by a range of extra-curncular activities and school visits,
More consideration should be given, however, to pupils' spiritual development across the curgeulum
and in acts of eollective worship.

The behaviour of pupils is very good; 1eachers are perceived as fair and consistent in matiers of
discipline ad there is a happy and friendly atmosphere throughout the schaol.

Key issunes for action

LM

To improve further the standards of work and the lcarning of pupils the headteacher and staff should:

develop a well balanced and resourced scheme of wark [or mathematics in order that pupiis’
achievements in that subject will improve:

1
cnsure that sehioo] and subject development plans include provision for monitoring and evaluation,
{dentifying responsibility and specilying eriteria by which performance cun be assessed;

ensure compliance with statutory requirergents in relation te collective worhip:

resolve the heaith and salety [ssue reised in relation o changing roow accommodation.



Standards and quality

Standards of achievement

1.

13.

16.

i
-3

Pupils’ standards of achicveraent, in relation to their capabililics, were satisfactory in 514 of lessomns
scen and good in a further 30% . At Key Stage 2 (Year 6), pupils’ achievements were soand or berter in
relation to their capability in 85% of lessons and al Key Stage 3 (Years 7 and &) in 767

Inall years, pupils’ achievements were al or above national age related expectations in 74% ol lessons.
This is an appropriate reflection of the range of ability of pupils in the school. There are no results from
National Curriculum assessments or lests vel available 1o enzble other comparisons for pupils of this age
group.

Standards in English are generally sound; pupils” reading skills develop well and standards of spelling,
handwriting and presentation are generally good. There is, however, insufficicnt opporiunity for pupils
to redrafl, correct and develep important picces of work. In mathematics there 15 evidence of
considerable underachievement as pupils praciise skills but do not make required gains in knowledge or
understanding, In science, standards are almost always satisfactory and often good; pupils’ scientific
knowledge develops slongside their investigative skills.

In other curriculum areas, standards are generally sound and particularly so in art, information
technology, French, music a1d religious education. In physical education, standards are unsansfactory at
Kev Siage 3.

Pupils are generally able to read with accuracy, Quency, and understanding, [n French pupils read ajoud with
attention to expression and pronunciation; there is evidence of reading for pieasure in the subject in Key Stage
3 amongst the more able. In religious education pupils with special needs show a willingness 1o read, and most
pupils are able to cope with reading difficul conceptual material in history in Key Stage 3. They extract
information from texts accuraicly and selectively and show signs of being abie to apply what they have read.
English gives a sound lead in developing reading: pupils are ¢ncouraged to reflect upon their choice of reading
material and paired reading supports the iess capable readers. Bur here, as in other subjects, there is too much
dependence upon worksheets and oo little emphasis upon reading as an clement in enquiry.

Writing is less well organised across the school and there is a need for a whole school approach. Pupils' writing
skills are sotind and the best writers have a clear overall vision of their writing which is evident in consistent
sense and tone. Spelling, bandwriting and presentation are generally sound across all subjects. The range of
writing tasks is limited and pupils do not have sufficient experience in writing for different purposes oF
different audiences. Year 6 pupils are producing a project on Ancient Egypt which is to be writien for younger
children, but there is littie evidence of guidance o how tc wriie for them. Qeeasional evidence of resdraliing
sugges!s some misunderstanding of its purpese: (oo olien it involves litthe more than writing out the rough
version neatly with correction of spelling mistakes.

Pupils' listening skills are generally good across 2l subjects with pupils prepared 1o listen carefully tn cech
other 25 well 4 1o the teacher. Speaking is more varigble. in French, music and art speaking is purposeful and
oupils are confident in speaking in pairs and in class, mitiating and Sustaining conversations and using good
descriptive and specialist vocabulary appropriately. Opportunities for paired Gr collaborative group discussion
are fot $o common in other subjects including English where responses are mainly directed to the teacher. In
religious education. history and geography puplls answer questions clearly, and with maturity of thought, with
oceasional opportunities for expianation and comparisorn.

Numeracy skills are sound and pupils are ghie 1o make use of these in subjoct areas other than
mathematics. Inscience perils show well developed skills of measurement and estimalion; they are able
fo calenlate accurately and to creaie and make use of line graphs and bar chars.

Pupils information iechnology (TT) skills develop soundly in thoit core IT lessens. The schools’
somplder resources are coneentrated in the msun gomputer room. thuugh pupils are abls o use g



computer and sensors in the seience lubocatory for logging data produced in their experiments. Pupils’
[T achievements in other subject arcas are limited at present, though the petential for further
development is evident

Quality ef lenrning

20.

21

23.

The quality of learning was sound or better in 84% of lessons observed and good in over half of these.
Pupils are generaliy well motivated and respond positively 1o questions from their teacher. When
challenged they are able 1o develop an argument imaginatively and coherently.

The quality of class discussion was particularly high in a number of lessons. In a history lesson en¢ pupil
was able to argue powerfully justifying his view of street life in ancient Rome; pupils® oral contributions
in science were particularly sirong and they showed the ability to evaluate each others' ideas and to draw
conclusions from graphical and numerical data.

Pupils” behaviour in lessons is generally very good, they work with a sense of purpose and make good
use of the time available. Only when set an unchallenging or repetitive exercise did pupils tend 1o drift
off task or chatter; these occasions were reiatively few.

On many occasions pupils demonsirated considerable flexibility in their methods of working. They are
able to work productively in small groups, listening closely o each other’s contributions and to
instructions from their teacher. Levels of mulual co-operation are generaliv high and lessons are
organised with a minimum of fuss.

Efficiency of the school

24.

27.

Governors and headteacher work clesely and effectively when deploying e school budget and in
anticipating the overall figure which the LEA's funding formula will define. Once the vanous headings
have been agreed the headieacher consulis staff in some detail over allocation of funds to the different
subject areas. This is done withoul any langible link to the school development plan but in such a way as
tn achieve some consensus among siaff concerned.

The aliocation of responsibility to staff 15 generaily sound and in line with their levels of subject
expertise. However, the allocztion of line management responsibilities 1o senior staff does not support
the practice of intemal review and should be re-examined. The generally satisfactory use which the
school makes of its resources could be improved i abjectives and responsibilities were made clearer at
the pianning stage and subsequent performance more effectively reviewed.

Systems for financial control within the school are guod and are efficiently and properly implemented;
the most recent audite’s report was very positive in this respeet.

The school offers sound value for money in terms of the quality of education which it provides.

Pupils' personal development and behaviour

Pupils’

28.

spiritual, moral, social and enhtural development

The schinol gives a high priotity w'the developrent of posiiive secial and moral values and good
behuviour, and 18 suceessful in develeping an ethos which encourages these, The quality of relationships
between pupils and sialf and among the pupils themselves 1s very good. Pupils respect each other, dnd
their teachers, and possess a good attitude 10 schowl and their work. An important Factor in maintaining



29.

31,

3Z.

this positive atmosphere is the attention given by teachers to individeals and the way in which they
respond o pupils’ needs ina supportive manocs.

Whole school assemblies iake place on (hree dayvs cach week and class assemblics on the remaining two
days. Pupils enjoy the presentation assemblies which are opportuntiies for the whole community o
celebrate the achievements of individuals. On onc day a hymn practice takes place and pupils sing with
great enthusiasm: however, the religicus or moral content 6f these vecasions s minimal. A range of
speakers, normally local clergy. lead an act of collective worship and the one observed during ihe
inspection made a valuable contribution to pupils’ spiritual development. In all assembiics pupils are
well behaved, they listen atientively and respond appropriately. The class assemblics revealed a vanety
of practice and in several there was no attempt to deal with religious, spiritual or moral issues. The
school should review ils curren( practice and seek 1o ensure that it complies with statutory requirerments
on collective worship.

In RE, particularly, a heipful contribution is made to pupils” cultural development through the study of
Christianity and other major religions found in this country; some of the themes selected for study
suppart pupils’ understanding of moral concerns, In a limited aumber of RE lessons some opporiunitics
for pupil reflection are created, However, more consideration should be given to pupils’ spiritual
development across the curriculum and in acts of collective worship.

A number of teachers take time to display pupils’ work as a celebration of pupil achievement and this
has a beneficial impact on the appearance of classrooms and provides positive encouragement to pupils.

There is a well planned personal, social and health education (PSHE) programme for pupils and a good
range of extra-curricular activities including clubs for scienes, ant, information technology (IT), cookery,
pottery, orchestra and a variety of lesm sports. The school also devotes a good deal of attention (o
collecting funds for its two main charilies, last year raising £1000 for them: this sum represents a
notable achievement for a schoel of this size.

Behavigur and discipline

33.

34,

Lot
L1

The behaviour of the pupils 's very geod. The school has an appropriaie policy on behaviour and
discipline in which reference is made to bullying, No aggressive behaviour was observed and there was a
happy, frigndly atmesphere throughcut the schonl. Relatively [ew instances of poor behaviourin lessons
were observed and pupils generally work with a considerable sense of purpose. Al lunch-times puplils
make serious and responsible use of the computer room and school library. requiring little supervision.

Personal record cards arid pupil contracts called "Highlight” and "Shouwt", are oceasionzlly used to assist
in disciplinary control. There has only been one temporary exclusion and ne permanent exclusions in
the last 12 months. Pupils fecl that their leachers are fair and consistent in applving discipliine. The
FPSHE programme encouragss pupils to develop a caring attitude towards ¢thers.

There 1s a prefect system for the support of behaviour and disciplinary policies. Referral by prefects is
very rare, indicating a good level of seif-discipline among the pupils. The children undersiand the codes
of eonduet expected of them and generally conform.

Alenduance

A6,

The seheol maintaiss proper and sound records of attendance, Kegistration is carried out formally and
aceuralely every moming ard alterneom, fully in accordance with statutoryirequiremenss. All abaence is
satisfaconly [ollowed up, using the services of the Edusation Welfare Officer where necessiry.
Auiborised absence Lor the schowl averages 7.53% over the previous 12 menths snd no tnauthorised
absence is recorded over that peniod. Pupils are gencerally punctusl for registrations and lessons.



Subjects of the curriculum and other curricular provision

English

37.

33,

39,

41).

41.

The standards of achievement in English in reiation o both nativnal expectations and pupils' abilitics
are mainly sound or better at Key Stages 2 and 3. Standards in speaking and listening arc generally
sound across the ability range and most pupils listen attentively and respond with clarity and confidence.
There are many competent readers and pupils of all abilities are enceuraged to read and reflect upon an
appropriate range of reading material, including writing produced by other pupils. Less able readers in
both Key Stages are supported by a 'paired reading' strategy. Standards of spelling, handwriting and
presentation are generally good and the “Writers' Workshop” is well established in both Key Stages.
There are examples of good writing and standards are generally sound. However, the processes of
dralting and redrafting are widely misunderstoed; opportunities to shape, structure and refine
throughout the writing process, would enhance the quality of pupils' writing in both Key Stages.

The quality of learning across both Key Stages ranges from good to poor, with the majority sound or
good. In some lessons, where there is a prepanderance of teacher talk, it is difficult lo perceive
individual pupils’ learning. 'Where learning is poor, there is an unacceptable level of off-task behaviout
and, on occasions, tasks set limit the extent to which pupils can demonstrate enquiry skilis, find
information or use resources. Where good learning occurs, pupiis are attentive, well motvated and
respond positively to the teacher and the task, with resulting {:ffcuwc collaboration and & confident
approach to both oral and written work.

In both Key Stages the quality of waching is generally sound and often good. Where teaching is good,
there is evidence of dewiled planning and the lesson is well managed with pace and challenge well
suited to the needs and abilities within the group. Organisational strategies support pupils’ learning and
elfective questioning reinforces and extends their thinking. Where practice is poor, tasks are
insufficiently varied or purposeful and the lessons lack pace or structure.

Although the marking of pupils’ work is generaliy thorough, undue emphasis 1s placed on presentation,
There are inconsistencies in the standards applied 1o assessing pupils’ work within and across Key
Stages. It is difficult to find and recogaise the progression in pupils' learning from the records completed
for cach Attainment Target and the pupils' written work. Non-specialist teachers would benefit from
mare detailed guidance on marking and regular opportunities ¢ medcrate their assessments of pupils'
work. E

Teachers of English have reference to 2 subject handbook which relates to National Curncuium
programmes of study but does not set oul 2 teaching programme for English, term by term, across the
school. There is some good quality planning by individua! wachers which could, beneficially, be shared
i sucha document.

Mathematics

42.

L]
At both Key Siages pupils achieve at a level corresponding to their ability in haif of their lessons. In
these lessons the tasks set are appropriate and pupils make geins in knowledge, skills and
anderstunding. At all levels pupils are able to demonsirate achievement in number work and to apply
measurement skills. Standards of achievement in relation te national expeciations are sound in half of
the lessons at Key Stage 2. At Kov Stuge 3 they e more vanable; in stightly less than nalf the lessons
pupils achicve national expectaiions. In those lessons where pupils are underachieving it is gencrally due
10 the undemanding ruture of the wiks setor the inapprepriateness of the resources used,

Learning 1n mathematics is sound or betier in approximately two-thirds of lessons. Relauonships are
good and puplls’ wititudes 1o dearning are positive; they are keen to do well. In conversation the majonty
ol pupils are able to tulk conlidertly about their work and, when given the oppertunity, pupils respond
well 1o whole class oral work. Classroom iouting: are well estabiished zad the presentation of pupils!

I



44,

45.

46.

wirk is gencrally ol a good standard, Pupils work hard, although they do not always Lind their tasks
challenging. In many lessons pupils have few opporiuniies lo develop their mathematical thinking or 1o
work on more open-cnded questions. On (oo many occasions, pupils' learming 15 restricied to very
defined tasks and tw praclising previousty leamt skills. This applies particularly to much of the number
wolk undertaken.

The quality of teaching is sound inslightly less than half the lessons. In general, lessons are weil
prepared, well ordered and ¢iear instruclions are given. Teachers rely heavily on the published schemes
uscd in the school; the inappropriateness of most of them does little to aid the quality of wcaching. In the
better lessons objectives are clear and arc shared with pupils, In a number of lessons discussions, often
on an individual basis, help clarify pupils' understanding. However, in many lessons work is planned at
0o low a level and the tasks set do not challenge the majority of pupils within the group.

Currently, it is not possible for the school to show that it is fully meeting statutery requirements in
mathematics. There is no scheme of work. The published schemes used by the school in mathematics
are, for the most part, inappropriate. They also offer a poor match to the content and approach of the
National Curriculum. In addition, resources for pupils with special neesds are imited and do not
support their learning needs adequately, The mathematics co-ordinator, newly dppointed this temn, has
recognised these deficiencies and has set about remedying them . These faciors coupled with the lack of
subject confidence of many of the staff teaching mathematics are significantly affecting the quality of
teaching and, consequently, pupils' learning.

Mathematics is taught by a large team of staff, mosi of whom are non-specialists. Opportunities for the
co-ordinator to influence and support their work are limited. Formal meetings take place on a half-
termly basis, although informal meetings oceur far more [requently. More opportunities need to be
provided for staff 1o meet and pian together formally.

In order to improve the quality of teaching and lcamning in mathematics urgent attention should be given
to: developing a scheme of work which matches National Curniculun requirements and which 2nsures
all aspects of mathemalics are adequately covered and balanced: reviewing the texts currently available
with d view to replacing them with more appropriate material and considering the ways in which the
co-ordinator can most effectively support the team of staff teaching mathematics.

Scieace

48,

49,

S0,

A

Standards of achievement were satisfactory or betier in all of the Key Stage 2 lessons seen and in nearly all of
the lessons at Key Stage 3. The quality of contributions made by pupils to discussions, the responses given o
questions, and the standards of presentation are good. Pupils are developing their investgative skills 1o an
appropriate level, and in addition to being able to discuss their approaches and their findings, can account for
causes and effects in a sclentific way. Systematic development of skills in this way enables the schoo!
successiully to enter a number of pupils each year for the British Associstion for the Advancemeanl of Scence
Young Investigator's (BAYS) bronze and silver awards.

The quality of learning is satsfactory or bener in nearly ail lessons. That pupils enjoy their science lessons s
evident by their enthusiastic contribution to discussions and their f.ﬁnseit}fpmm. They are well behaved and
waste very litle ime. They can work independently of the teacher on individual tasks and on paired or small
group tasks in a eollaborative way.

A variety of open ended tasks enable the miore able pupils to maximise their potential. Puptls arc ahie ©
rescarch weas using rsources from the school and public librares and produce shert projects which are often
usexd as part of school displavs. Appropriate iesson structure. balanoed use of supporlive work sheets and open-
ended tasky enable pupils wath learning difljicultics © make good contribution to lessens.

In neirty all jessons the guielity of ieaching is satisfaciory or better. The confidence and compelence of leachers
in tharr manugement of lissons is good. Teachers establish Clear @ims and have consistent expectations of pupil
behavdour snd stendards of work. Classes are well ergunised and (he tasks set are, in general, clear sind
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appropriaie 1o the age and ability of pupils, Geod use is made of apen questicning to gauge pupils' knowledge
and upderslanding ol scientific concepis.

Appropriate atlertion is paid to heatth and safety issues. Some use is made of information technology in
scrence but this needs 1o be exiended to provide pupils with a wider experienee of data handling.

Praisc and encouragement is evident in most lessons and pupils ofien receive uschul feadback, Pupils' work is
marked regularly and the comments made are encovraging and gencrally helpful 1o pupils in planning waws of
improving their work. The presentation of pupils’ work is good across the ability range in all years. Statutory
requirements of the National Curriculum are being fully met.

Technolopy

(a) Design and technology

34,

57,

Overall, the majority of pupils are achieving the national expectations for their age, but a significant
number of pupils in Key Stage 3 are not achieving appropriate levels of attainment for their ability.
Pupils are able to research, investigate and gencrate ideas but their anafytical, planning and evaluative
skills are less well developec. Pupils are able to communicate ideas through discussion but their drawing
and modelling skills are variable. Manufacturing skills are developing soundly across the Key Stages.
Pupils are beginning to develop technological awareness, a specialist vocabulary and an appreciation of
design in everyday use, but their knewledge is limited in some areas.

The quality of learning is good, with the majerity of pupils having positive attitudes. They are
responsive and co-cperative and can work collahorztively and independently. They show an interest and
curiosily and are prepared to persevere in their design activities. Fupils are able to select appropriate
malerials and wols, and use them safely and confidently to produce a varied range of products.

The quality of teaching is good at Key Stage 2 but more vanable at Key Stage 3. Lessons are well
prepared and taught with confidence. Adequate attention is given to the teaching of specialist skills
through a range of material areas although more emphasis on generic processes is required, Most
lessons are contextualised, structured and conducted at a lively pace. However, more effective
differentiation strategies and higher teacher expectations are required, in some lessons, 10 challenge
pupils and enhance standards.

The curriculum is reasonably broad and bajlanced, but documentation, organisation and planaing reguire
some enhancement (o ensure that the National Curriculum programmes of study are secure and that
continuily and progression are more effectively addressed. A range of recording systems are in place.
The department acknowledges the need for more effective assessment systems that are integral to
curmiculum planning and have a greater impact informing pupils of their progress. A more rigorous
approach io the marking of on-going project work is also required.

Resources are well managed, maintained and organised to cncourage pupils’ independent access.
However, some resource enhancement is required, particularty in construction control, textiles, compuier
software and the range and guality of books across the department. Display is effectively used 1o create a
visually siimulating learning environment and to celebrate children’s work.

(h Information Technology

59,

In both Key Stages Z and 3, pupiis’ achicvements arc at or above national expeetations relawed 10 age.
They quickly become confidont in the use of the school’s computer network and gain experience using d
suitable range olext and graphic provessing systems. Their ability 1o learn new systems is good.,
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61,

62.

Pupils” achicverments are equally good, fnboth Koy Siages, when judged in relation to their own ability.
They work with commitment and oa a range of tasks which contain appropriate challenges lor pupils
with a wide range of abilites.

The quality of learning in IT is gencrally good, Al both Key Stages, pupils work confidently and arc
quick to organise themselves to make best use of the facilities available. The quality of teaching for the
core IT lessons is also good, lessons are well orgamsed with clear objectives and effcetive support and
intervention when pupils are working at computers.

Al present pupils” use of computers and 1T is largely confined (o their core IT lessons. There is a need
far this to develop in other subject areas so that they can appreciate the wider uses and clfects of
computers and informatien echnology.

History

63.

64.

60.

The substantial majority of pupils achieve standards in history consistent with national expectations, but
performance is better in Key Stage 3 than in Key Stage 2. Similarly in Key Stage 3 standards judged
against pupil abilities are sound or high in most lessens, but there is some underachievement in Key
Stage 2. This is largely the consequence of excessive emphasis upen the leaming of factual information.
Even s0, pupils are able to find, select and organize information at a level appropriate o their age and
abilitics and take pride in the presentation of their work. There is, however, little evidence of pupils’
understanding ol concepts of change or causation or of their developing skiils in handiing historical
sources. In Key Stage 3 pupils recognize that there are different versions of the past and have some
understanding of why this is 50. The more capable are able to offer explanations and they show a sound
capacity to identify features of sources. Their skills in source analysis and in combining information
from different types of sources are not strong and this necds further attention.

The quality of learning is sound or better in threc-quariers of lessons and gooed in half of the lessons seen
in Key Stage 3. All pupils display positive atlitudes to their work and derive considerable enjoyment
[rom it. In Key Stage 2 pupils make steddy gains in knowledge, but little in understanding or in skills in
using sources. In Key Stage 3 progress is consistent and pupils show a developing ability 1o make
Judgements based on evidence. Oral work is better than written. Pupils co-operate well in their leaming,
but need further opportunities {er eollaborative activities.

Most of the teaching is well direcied, chailenges pupils in their skills and understandings, and tcaches
that history fs a subject involving interpretation of events and sources in which pupils can make their
own judgements based on evidence. The effectiveness of the teaching would be greater if there were a
closer relationship between the purposes of individual lessons and the activities in which pupils engage
following the teacher's imroduetion, Too littte emphasis is placed al present on the provision of
opportunitics for extended reading or writing and there is little evidence of the pupils' ability to produce
historical narrative of either a descriptive or an analytical kind.

The subject 1s well led with very good support for non-specialist teachers being provided by the co-
ordinatar. Statutery requircments are being [ully miet in this subject dred,

L]

{engraphy

67.

Stundards of achievement in geography across both Key Stages are ef a sound average when judged
against national expecialions and they are appropriaic to pupil abilities. Skills in using maps and atiases
arc well developed, though in Year 6 the varving previous experience of pupils means that standards are
e little unevea ucrass the vear group and within individual ciasses. Pupils in Key Stage 3 have a good
Brasp of scale and are able w extract information [rom & vasiety of charts and thematic maps, though
skills in interpretation of maps and synthesizing information from a variety of sources are displayed only
by the most able with any degree of Facility. Pupils' kaowivdge §s sound and they recall and use
information aboui their lueal srea in Key Stage 2, and about regions of France in Year 8, effectively.
However, it Year 8, pupils' understanding of physical and human processcs and of the relationship

14



68.

64,

T0.

between the physical and human features ol a region is pot very well established. Most have a reasonable
facility in engaging in teacher-led enquiry activities and use geographical ierminology appropriately.

Pupils make sound progress throughout their course and are generally confident and competent Icarners
with very positive attitudes. Learning skills in the subject are variabic: most are able lo discipline
themselves to work privately and purpesefully, but pupils rarcly initiate questions of their own and they
are dependent on detailed instrucuons or worksheets trom the teacher to erganize their leaming,
Opportunities need 1o be provided more consistently for them (o learn how to ask geographical
questions, seck out the answers from a variety of sources and present their findings in ways which they
determine for themseives, Fieldwork also needs 1o be incorporated in the scheme of work.

The quality of teaching is sound in 4 high proportion of lessons and, at its best, it is challenging, very
encouraging of progress and enables pupils 1o see relationships between skills and places and between
themes and places. There is a little inconsistency: work is reasonably well matched w pupils’ abilities,
but it does not, by and large, extend the learming of the most able pupils very far.

The co-ordinator provides good leadership and the scheme of work which she has prepared has a
positive influence on the teaching of non-specialists and ensures that, for the most part, there are sound
standards of teaching and leaming. As yet, however, there is little formal monitoring and evaluation of
wark in the subject.

Modern foreign languages

71.

=~
I:.J

TT,

An effective start 1s made in Year 6 and many pupils at Key Stage 3 achieve above the national
expectation at levels which are high for their abilities. Listening and reading comprehension skills are
developing well; pupils can summarise the gist of a conversation and deduce the meaning of a few new
words in familiar contexts. Confidencc in speaking and writing a sequence of phrases from memory is a
strength, However, progression for the least able pupils is not always achieved; objectives need to be
targeted more clearly in the scheme of work and in some lesson plans. Mare prompt materials are
needed 1o support these pupils. )

The quality of lcarning at both Key Stages 2 and 3 is almost always sound and most often good.
Motivation and participation are good; pupils display high levels of concentration, initiauve and
confidence. These qualitics are fostered by oppertunitics for pupils to seiect and use 4 good range of
resources and equipment for independent work on tasks they have chosen from a carousel.

&

Effcctive teaching is provided in this subject with strengths lying in reinforcement of new language
through a sequence of varied and wel! paced activities. Some lessons are effectvely conducted entirely in
French though use of the targe! language by pupils for classroom communication is less developed.
Visual aids arc frequently and effectively used to focus attention and prompt speaking.

Siatutory reguirements are met and the introduction of the National Curmiculum programmes of study is
currently well advanced.

Assessment and recording arrangements are salisfaciory. Criteria for setting are geod, gncompassing
pertormance in all Attainment Targets, The department should mow {ind ways 10 guide pupils into more
sclf-assessment and target setting for improvement. Reports to parenis describe achicyement in vague
Lerms.

Attzactive displays and labels eround the areas where French i taught draw atieniion 1o key language in
current fopics. Langiage needed for cldssroom communicalion o fess exlensively prompled.

Although helpful wrilten advice is provided, the subject adviser has only fipited opportunitics to offer
direet support and advice 1o other wachers ol this subjoct.



78.  Standards of achicvement in st are never less {an sausfactory at cither Key Stuge. In general, pupils
achieve higher standards at Key Stage 2, particalaly In relation to sbility. Al Key Stage 3, achicvement
is consistently satisfactory in relation to beth national expectation and ability wath few pupils achieving
resulls that are markedly above or below the norms

79. Artand technology are timetabled together for each veur group. This gives pood opportunities for
collaborative work and creates smaller teaching groups as two classes are divided between three statt
and are taught in rotation to cover the components of both subjeets. Since pupils study art indiscrete
blocks of time, aspects of their learning lack continvity and are at times unsatisfactorily compressed.
There are not enough opporiunities for pupils to sustain the development of themes or techaiques and
the progression of skills, understanding and knowledge is less scoure within and across the Key Stages
than is appropriale. This is more evident at Key Stage 3. Theugh there is commendable breadih, there is
insufficient depth to the art curricutum.

80.  Pupils explore the elements of art through an impressive range of media and materials. They work in
both 20 and 3D art forms, including some experience of ceramics, pho tography and sculpture. They
benefit from the positive emphasis oa drawing from observation bul more atiention should be given o
developing work from imagination and memory. '

81.  Pupils respond with interest and enthusiasm to art lessons. Levels of concentration are good. They
demonstrate an understanding of the design process and use tools and materials competently, There is a
growing awareness of a specialist vocabulary and a willingness to lalk about art with inereasing
expressiveness.

82, The qualily of teaching is generally good, occasionally very good, and always satisfactory, Overall,
standards are higher at Key Stage 2 than at Key Swage 3. Lessons are carefully prepared to develop &
well organised sequence of activities. There 1 a very good rapport beiween teacher and pupils and shere
is a supportive atmosphere in the siudio. Lessons proceed at a good pace but, particularly ai Key Stage 3,
a greater emphasis on challerge and cxpectation is needed. '

83. A good balance is achieved in teaching to both attainmenl tar gets: pupils are regularly encouraged 1o
study the work of artists and artistic aditicns and to make connections with their own work. The
quality of semework on display, based on Hockney and Rodin, demonstrates the value of this approach.
Pupils’ overall knowledge and understanding of art histery and culture will benefit from the continned
development of related resources, particularly slides and reproductions in various sizes.

$4.  Pupils are beginning 10 use sketchbooks asa learring toei but this aspect of thelr 4t education currently
receives insalficient attention: their use in research and recording needs more structure and emphasis 1t
ey are 10 make valuable contribution to both cluss and homework.

Music

85 AtKey Stage Z, achievement in music in relation © age Is in line with national capectations, Most
pupils have an apprepriats level of knowledge of percussion instruments al though they are at an sarly
stage in group composing activities. At Key Stage 2 pupils’ achievements in music are sound in relation
to their abiliies. The majoaty of pupils have a ood capability i pe riorming.

86 AL Key Stage 3. achievement in music is commensurate with age expectatons. Mog! pupils have a sound
knowledge ol basic musical ciements dnd twerms, wd are able 10 follow differsnt ypes of scere. Generally
approaches 16 grout composing are sound. At Key Stage 3, taking account of abiivies, the standard of
achitvement in music is average. All pupils shew a basie level of competence in scere reading. In the
year S lessons, onc or wo groaps make quite i progress with the preparaton of their nertarmances.
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84,

89.

a0.

91.

At Key Stage 2 the quality of learning is consisiently goed, Pupils arc enthusiastic and are prepared Lo
wark together in their groups. There are some good instances of pupil-interaction musically. Pupils are
beginning 1o evaluale their composing work.,

The quality of Tearning in music al Key Stage 3 is generally good. Pupils are very well behaved and
atientive and are keen 1o follow a score. Many pupiis contribute well to lessons with intelligent answers
and questions. They are co-operative and enjoy the lasks set. Where group social interaction is good
pupils are keen to volunteer their musical skills. In the year 8 classes, pupils are articulute and clear
ahout their objectives and are Keen to try out different musical approaches.

The quality of teaching in music at Key Stage 2 is good. The teaching is lively and musically focused.
Pace is gencraily good. There is evidence of good planning with appropriate resources being made
available.

The quality of teaching in music at Key Stage 3 is sound. The lessons are well prepared and plenty of
varied material is available. The emphasis on both original composition and performance is sound.
Teaching is purposeful and characterised by good subject knowledge.

The department's schemes of work are thorough and well produced, and cover the requirements of the
National Curriculum. There is a good mix of theoretical and practical work.

Physical education

92

o4,

Standards at Key Stage 2 are sound with most pupils achieving levels commensurate with their age and
apility. At Key Stage 3, standards are generally not satisfactory and there is significant
underachievement. In lessons where objectives were clearly communicated and work challenging, pupils
acquired a firm base of knowledge and a sound grasp of movement and games play principles. Where
slandards were unsatisfactory, the wark presenied was narrow and insufficiently challenging. For
example in games, pupils demonstrated Jow level skills with limited success and were unable to transfer
these inta & games context without the appropriate knowledge and understanding of attack and defensive
tactics. The rotational leaching arrangements employed for whole year teaching groups make it difficult
for teachers to gel to know their pupils and for individua! pupils’ progress to be fully monitored.

In the majority of lessons the quality of learning is sound or better. Pupils respond with high levels of
motivation and make obvious progress. In some Key Stage 3 lessons, however, 100 much of the learning
is closely directed by the teachers and the nature and range of many of the tasks provide littie scope for
pupils to show initiative and creativity. Although statutory requirements for this subject are being met,
there is generally insufficient emphasis on pupils’ involvement in planning and evaluating.

The quality of teaching at Key Stage 2 is sound or better. At Key Stage 3 it is variable and frequently
unsound. [n good lessons, teachers combined sound subject knowledge that enabled pupils to plan and
evaluate as well as perform. Where standards were less than satisfactory, lesson pace was slow and weak
subject knowledge allied with low teacher expectation. There is a need to ensure that non- specialist
teachers of PE have a grealer understanding of the implications of the National Curriculum with respeet
to PE.

The shower and changing areas present health and safety hazards and require urgent atiention,

The regular extra-curricular activities locus predominantly on games, bul with open access to punils of
all abifites. These activities are popular, though maere boys than giris take part.

Religions edscation

97,

Swundands of achievement in RE are consistent with national expectations in both Kev Stages. In relation
to pupils’ abiliticy standurds are appropriale ai Key Stage 2 and range from appropriate to high at Key
Stage 3. Pupils ware able 1o ariculate their views on moral issues, such as the nature of fricndship. and
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recalled the message underiying a recentiissembly on the nature of the gospels, and appreciated how it
applied 1o the work which they were undertaking. Pupils in a Year 6 class discussed and reflecied upon
the meaning of important religlous canuepts such is God and prayer. In Koy Stage 3 pupils arc
developing an undessianding of Chistianity and Judaism. For example, in a Year 7 class pupils are able
to recall accurately the parable of the Prodigal Son and appiy its inner meaning o their own situglions.
Ina Year 8 ciass pupils were developing a good grasp of important aspecls of Judaism and appreciated
the ways it affects belicvers’ daily lives. Pupils speek clearly, listen attentively to their peers and teachers
and produce thoughtful written work.

The quality of learning , in Key Stage 2, is most generally sound and occasionally some good [eatures
are exhibited. In Key Stage 3, in several lessons. learning was good and in none was it less than sound.
In all lessons pupils' attitudes are positive, they are well motivated and keen 10 answer questions. In Key
Stage 2, although pupils are developing good lisiening and speaking skills, they are not fully acquiring
subject-specific understanding because of the nature of some of the themes that are studied which, as in
the case of friendship, have a minimal religious content. In Key Stage 3 pupils are gaining a good grasp
of Judaism and the diversity of practice within the faith. Pupils arc able to recall considerable detail from
previous work covered and draw upon their own experience as well as identifying the religious element
in astory.

The quality of teaching is generally sound in Key Stage 2 and ranges from good 1o sound in Key Stage 3.
Lessons are usually well planned, objectives are clear and teachers are able to draw pupils into
discussions which are carried out in an atmosphere of thoughtful reflection. In some lessons attempts are
made 1o match work 1o the different abilities and more demanding tasks are set for the able pupils.

Provision for religious education fully complies with current statutory requirements. The quality of
learning resources cutrently available is unsalisfactory, being limited in both quantity and range.

Factors contributing to these findings

Quality of teaching

101

102,

103,

1G4,

The quality of teaching was sound or better in 80% of lessons observed and good in just over half of
these. Thebest lessons are characterised by clear aims and lasks which are well structured, offering
appropriate degrees of challenge to pupils. [n these lessons teacher questioning is used skilfully to
encourage response from pupils; where repetition is necessary itis used purposctully o reinforce
undersianding.

Good quality teaching was seen al times in all subject areas but mest consisiently in art, information
lechnology, French, music, religious educatinn, scienceand technoiagy.

Almost all of the lessons observed were well ordered and characterised by good quality teacher-pupil
relationships.

i
Where teaching was unsatisfuctory this wus oceasionally due 10 pupils being over-directed to a degree
where their lask offered litile challenge. At other times tcachers working outside their areas of
specialism had structured a tesk in @ way which did not mecl the learning needs of their pupiis.

ES

Assessment, recording @nd reporting

1065,

The school's wssessment, recorcing and reporting policy airas to offer practical information and guidelines. As
it stands, it provides limited pragtical guidance to sialf and consequent upon (his, in seme curmicul um ales,
there s little evidence that assessment is sed to infucnee the subsequent planning of pupils' work.
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A marking stamp lorms the basis of the sehoal's assessment policy but its use is neither apparent nor consistenl
within all curriculum dreas. Marking, thougly regules, is variable i the extent to which it helps pupiis plan for
improvements in their work.

Standardised testing procedures are clearly set out with scores wsed 10 assign pupils 10 sets > Bauge the specific
needs of pupils, and 10 inform receiving high schools.

A programme to establish subject portiolios 1s underway and some progress has been made in English, design
and technology, and IT. Moderation of pupils’ work, however, is not well advanced and is an area in need of
development,

Involvement of pupils in their own assessment is variable but could be extended to support furiher
achievement. In IT, for example, pupils make use of a diary which serves as # record of coverage and
attainment. The emphasis on pupil-assessment is more on attitudes, effort and working g styles than on progress
and attainment. Good usc is made of homework diaries 1o link home and school.

A varicty of recording systems are in place which chicfly record 1opics covered, and, in only some subjects,
pupils’ attainment. In design and technology, there are skill experience records and individual pupil records of
achievement. There are well established liaiscn procedures in place involving schools within the pyramid.

Parents’ evenings are held twice a year and a full subject report is issued annuatly, Commenis made by 1eachers
on Annuai Reports to Parenis rely more on general comments about behaviour, attitudes and presentadon skills
at the expense of information about specific abilities and progress within the subject.

To be more cffestive, manageable and purposciul, the present policy on assessment, recording and reporting
should be reviewed.

The curricalom

Quality and range of the curriculum

113,

114,

The quality of the curriculum, in terms of breadih and balance, is geacrally satisfactory at both Key
Stages. French is taught to 4l pupils throughout the school. ancvcr the time allocation for core T
needs to be augmented by pupils’ experience in other subject arcas.

in some arcas, such as PE and mathematics, the curriculum is imbalanced and insufficient attention is
paid to somc dspects of the programmes of stucy. Although mathematics is tanght for a reusonable
amount of ime at both Key Stages it is not possible. without a well defined schems of work, for the
school to demonstrale that it is meeting its statuiory requirements in this subject.

Those teachers who are subject advisers are responsible fur producing a subject pelicy and for suppiying
advice and support to collcagues. Format subject mectings are held infrequently during direcied time.
The schoo! stiould consider creating a more regular timeiable of meetings for curriculum support and
allow the subject advisers more opportunity to support non-speciatisty who teach across a variety of
subject arcas. ' '

Liaison within the local pyzranid of schools is good, there being well established links with feeder and
high schiools in many curricuium arcas. Subject advisers in some subjecis, such as French, meet
frequently and have collaborited on adopling a common course book.

Documentauon exists in support of all subject arcas with the exception of mathemarics. This ranges

from departmental handhooks, such as those in English and Special Needs, whidh offer some strategics
und document resources and sources of information for s1all, 1o detailed schemes of wark, such as thoxe
in history and geography, which delail subjeet content and activities week by week throughout both Key
Stapes. However, for many subjcels, the curriculum as documented does not currently contain sufficient



detafi ol getivities, objectives and sirategics 1o be a practical guide and supporl o leachiers or to
demonstrate progression and  coutinuity in Cuwrmicuium coverage.

118,  Progression in icarniog and quality of teaching and learning in seme arcas ol the curricuium arc
affected by the limetable dependasnce upon 38 arinute pernods. For example, in geography, history and
English, teachers find it difficult o balance their own reboarsal of previous work and introduction to
the lesson, with pupil actvity. This has the effect that work is rarcly finished in lesson time and has to
be carried over or finished For homework.

119. A homework timetable exists but is not always adhered to; homework diaries are kept by pupils but the
range and quality of the work set is varied across subjects and Key Siages, In very many cases this
involves finishing off work started in lessons, Where extended homework projects are set, pupils are
not always sulficigntly clear kow lo allocate their time or structure their work.

120. Classes are mostly organised on a mixed ability basis although pupils are setted for English and
mathematics throughout the school.

121.  The curriculum is enhanced through a range of clubs, teams and educational visits. The outdoor
education week for year 7 provides an appropriate and valuable extension to PE work for all puplls.
The school is aware that there is a need to develop visits as [ieldwark, with more atlention to the
development of field skills 10 support history and geography.

Equality of opportunity

122, Many of the school's schemes of work include a statement of policy on equal oppertunities and this is
consistenily interpreted within tie curriculum. There are no barriers in relation to access to the
curriculum through gender, race, abilily or social circumstance. Consjderable and successtul clforts are
made 1o ensure that pupils from the Specific Leaming Difficuity Unit (SPLD) have full access 1o all
subjects which the school offers.

Provision for pupils with special educational needs

123, Provision is rade for pupils with a range of speeial educational needs (SEN) though there are 50me
areas where this does not fully meet the needs of pupils at each end of the ability range.

A
[}

124, Procedurcs are in place (o identify pupils who require extra support in literacy; these pupils are placed
in a small set which is taught by the Special Needs Adviser, In mathematics pupils with special
educational necds are also taught in small sets, The mathematics resousces for these seis are
inappropriate, work planned is at toe low a level and there is little evidence of progression.

125. Al subject areas include in their scheme of work. or handbook, a policy statement in relation to SEN
though often with insufficient guidance for its implementation.

126. Insubjecis such as science, French, music and RE, wherc support for pupils with special educational
needs was observed 10 be satisfaclory or betier, lesson structure, the Balanced usc of supportive work
and the open-ended tasks, enabled pupils lomake a relevant contdbution to the lesson and achkicve at
an appropriate level.

127, Handhooks existw hich acknowledge the staged implementation of the SEN Code of Practice and offer
genetal guidanee to sttl and loformation about botl the SPLD and SEN provision; these dlso detail
resourees. The SPLD handbooek includes confidentizl inlormation tor stall about pupils' iearning needs
and offers some strategies for supporting these puplls. There is no writlen policy for pupils of higher
abulity altbough this is clearly stated as a prionty within the school’s development plan.

128, The schogl has en register cleven pupils wiih Stalements of Special Educationa! Nesd There are no
disapplications from the National Curriculum, Ten of the siatemented pupils are supported through an
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SPLD unit funrded by the LEA; the unit leacher provides eftective support Ihmugh individual withdrawal
and in-lesson support and through the produection of work programmes (or individual pupils.

Munagement and administration

129, The aims of the school dre expressed in rather general non-specific terms in the hand-book tor staft and,
in (he formal sense, they have become isolated [rom the planning process. There is slrong consensus
ameng staff, however, in relalion to behaviaural standards and the importance of good quality
retationships belween teachers and pupils: There is thus a set of unexplicit shared sims whici do
strongly influcnce current practice. There exists, al senior staff and govermnor level, a further mm to
minimise the disruptive ¢lfect of falling rolls which are due largely w the effects of demographic
change; this difficull problem has been addrussed with some success.

130. The governing body has been diligent in [ulfilling its legal responsibilities and has worked productively
with the headteacher to lead the school through a period which has seen a significant contraction in the
overall budget. Leadership has also been provided by other senior staff in relation to the responsibilities
allocated to them although they do not operate together as a senior management team in the
conventional sense.

131. The school development pian in its current form is not a document which aids planning at ¢ither the
development or implemeniation stage. Though it does outline several areas in which the schoo! seeks to
inipreve its provision it does not elaborale precisely what steps are (o be taken, and by whorm, nor
analyse potential resource implications. Some thought sheuld be given to the production of 4 plan which
gives more support to medium and long term curriculum planning with ciear ailocation of
responsibilities to particular members of swafl

132. Management of the school on a day to day level is good with high quality administrative support
provided by non-leaching siaff. Parents find communication with the school during worling hours good
and comment favourably on quickness of response 10 telephone querics.

133. The school does not have appropriate procedures for the evatuation of its work and this has contributed
1 problems in at Jeast one subject area. Geverners and senior staff should consider ways in which
evaluation of work in different areas cun become more systematic ta ensure that high standards can be
achieved and maintained.

Resources and their management

Tearhing and non-teaching staff

134.  The pupil 1o teacher ratio of 20:1 is clese Lo the national and Ibcal averages Tor middle-deemed secondary
schools. The teaching staff is swble and expenenced and shows strong commitment to the work of the school.
The match of teachers’ qualifications and cxperiencs o their rsponsibility varies in some curriculum areas. Job
descriptions are available for all statt. .

135.  There are no non-teaching sl employed 19 give suppart i Cuiticulum areas, but two special support
dssistants provide in-class assistance 10 pupils with specific aceds. Areas such a5 selence and design and
technology would benefit from some non-teaching support, thus releasing time thal teachers currently spenc,
on ancillary duties, for planning, markng and monitoring.

136, Appraisal arrangements arc in place bul feachers! professional development needs are not adoquately identificd
through this process, Fermal means need 10 be developed for incorporating the targets tesuiting [tom (he
appraisal prooess into the school developrient plan.

L3 Thereis fitie evidende of the tmpuct ol in - seevice training (INSET) for stadl in some curricuhum areus.
Peugh the school has 4 goad record of releasing stal) w atend INSET; there continues 1o e a aced lor

21



information and avice gained from training acliviiies 1o be disseminated more widely among the staff as a
whole.

138, The school benelits considerably from the etfectivencss of 1t administrative support sialf and is well served by
a series of visiting specialists.

Resources for fearning

139, Resources o supporl pupils' lcarning arc satisfaclery in most subject areds and good insome. Recent
expenditure on computer equipment and tex1 books for French has considerably enhanced provision in
these argas. The school library is currently a developing resource, having bencfited from re-cataloguing
and the jettisoning of some out of date material it, however, is left with stock levels which are relatively
low. Both the library and computer network room are availzble to teachers and pupils for substantial
parts of the week,

140, Resources for learning are currently unsatisfactory in the subject arcus of RE and mathematics. In RE
the finance allocated by the school is low and currently availablc resources do not meet the needs of the
locally agreed syllabus for RE. In mathemalics, though resources are available in sufficient quanuty,
they are not appropriate for the needs of many chiidren and urgently need improving.

Accommedation

141. The school occupies a rurally situated 14 acre site with buildings which are extensive in relation fo the
numbers of pupils on roll, Though structurally sound and generally well cared for, there is a marked
contrast belween those arcas of the school which have benefited from a recen! refurbishment and those
which remain in near original condition. A [urther phase of the refurbishment is due to begin shorily.
The school buildings and grounds are kept commendably litter and graifiti free.

142, Teaching areas are mostly of 2 size and condition conducive 1o learning and good use is made of display
space. Specialist facilities are generally sufficient to mee! curnculum needs though the practice of time-
tabling al! pupils in a particular year simultancously for physical education resulls [n inefficient use of
the gymnasium. The condiiion of the changing rooms for boys and girls currently gives cause for somie
concern; these are vulnerable to accidental entry from ouside, lack privacy, and peeling paini and
fungal growth in the shower areas currently censtitute a hazerd to health and safety.

Pupils' weifare and guida:ﬁc{:

143, The school provides a secure learning environment for its pupils. Form teachers have a key role in
relation to individual pupil’s welfare and they are cffectively organised by the Key Siage co-ordinators,
Swalf are well guided by the stzff handbook and other relevant policy decuments which are sound,
consistent and practical.

144, There is a prevailing sense of urder which is supperied by good teacher-pupil relatiopships. Teachers
have a clear understanding of, and accord high importance to, proceduies for dealing with pupils’
wel{are and guidance.

145, All pupils expericnce a personal and social education pregramme ad part of thejr weekly umetable and
this has well deveioped components dealing with hicalih edugcation and sex education, Partly a8 a resiit

of this programme a high standard of pastoral care exists in all years.

146, Procedurss to be [ollowed whed ehildien become il of are injured are clearly sel oulin the stalt pand-
book and exiend to those neecssary whea children e aken out on visits.
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Links with parents, agencies and other institutions

147.

L48.

149,

150.

Links with parcnts arc made difficult by the rather widespread area which thie school scrves; in
recognition of this the governors have deliberately and successTully attempted to ensure that cach of the
villages in the calchment arsa is represented by al lcast one governor, Most parents dre represented at
parents' evenings snd some also visit the school Lo walch sporting events such as foetball matches. Two
parents assist in the school library once a week. The school's relations with parents are penerally good.
There is no PTA as such but a "Supporters Association" exists tor the purpose of fund-raising.
Approximately £3000 was raiscd last year.

The local pyramid of schools is well established and Blackminster staff work hard lo maintain close tics
with their feeder schools. Visits are made to all the feeder first schools prior to the transfer process. The
new enlrants and parents are invited to Blackminster in the summer term prior to entry. The Key Stage
2 co-ordinator also ensures fecdback lo the feeder schools on pupil progress. Arrangements for induction
of new pupils in to the SPLD centre are painstakingly thorough. A common pupil record now exists
across the first and middle schools of the pyramid, thus making curriculum transition and pupil
evaluatlon casier. Links with the receiving high schools are also well established.

Large numbers of pupils engage in a wide varicty of out of school visits and residential activities. All
trips taken arc well planned and the feedback on their effectiveness is extremely positive. At harvest
festival worthwhile visits are made by Blackminster pupils to the local children’s home,

There are developing links with the local Training and Enterprise Council. This year a number of
students on work experience will visil Blackminster whilst some teachers have spent time in jocal
industry. The school currently has 3 student teachers on placement from Warwick University.

(s
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